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ABSTRACT
: In the last 2 years, the Education Department at

Western has developed an alternative to the standard program leading
to initial teaching certification. The alternative is a Clinical
Program based on the ComField Elementary Teacher Bducation Model. The
new program is operational at the six Southeast Center Schools of
Seattle. Instructional packages have been developed and an evaluation
instrument has been prepared. The program has five major components:
1) inservice training for superV151ng teachers; 2) the entry program,
a combination of cbhservation and seminars for career aec;SLdnzmak;ng,

3) the foundations component, which is now largely a sequence of
standard college courses offered on the WWSC campus; 4) the
laboratory component, in which students complete the instructional
packages and demonstrate competencies in the classroom; and 5) the
practicum, in which students become interns and may be certified. The
faculty for the Clinical Program consists of two c¢linical professors,
.about 35 supervising teachers, and a Resident Center Director. The
total cost of the program is about 50 percent lower than the
per-quarter cost of student teaching in the standard program. (A list
of performance objectives for the laboratory component of the program
and an abstract of the proposal for a clinical teaching center in a
public school are lncluded.) (RT) .
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In the last two years, the Education Department at Western has developed
an aiternative to the standard program leading to initial teaching certification.
The alternative is a Clinical Program which is based upon one of the médals fer
elenntary teacher education (CQmFieldl) fuﬁded in 1968-69 by the U, S, Office of
Education, Bureau of Research. The Cl;nLcal Program was made possible by a series
of pilet studies--Teacher Corps, an EPDA Grant tg prépale ‘teachers cf Earlwv Child-
hood Education teachers, an EPDA B-2 Grant to Auburn, Washington, Schools, and
prototypes of a new model at Seattle, Edmands and Snohomish, Washington, Schools.

The new érogram is operational at the six Southeast Center Schools of
Seattle. By Winter Quarter of the 1971-72 school yeér; and each succeeding quarzar;
50 or more W C students will spend two quarters-of full-time study in this fiecld
center. Approximately 50 experienced Seattle teachers will have completed 5peéial
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studies deasigned to prepare them to work as

teaching candidates, Instrucﬁional systems, or packages, have been devalc?édkto

- engble the WW3C students to demonstrate the competencies specified in the ComField
model. An evaluation instrumen; has baen prepared tc'apprgise the performance szé
tﬁé cangidates as they work with children and!ycuth.' The appropriate curriculum
councils at WWSC have approved the competency-based, field-centered programs as
laboratory courses whi;h may by taken in lieu of courses in the standard program
for certification. |

WWéC field staff areist?ll.WDrkiﬁg,tc establish "profess 1una1 develon@en

councils” as policy boards for the new clinical programs--in Seattle and in other

‘ﬂ
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aredas. The councils will include representatives of the college, the cooperxatin

=rﬂ331 dizstricts, and the professional aszsocistions of those cooperating distriets.

The:fuﬁﬁticn of the couucils will be to apnrove new field~centered programs, and to

'l.'lé'CQmpeLgn gbﬁﬂfzd, f glg,fﬁnt;red S'sh;ns Appraghh to Flementary Teacher

. Fducaticn.




' review pclléles and procedures. The councils will be rePresented on a proposed
new teacher education council at WWSC, whlch w111 approve the internal programs of

teacher educatlon at WWSC.

The staff (and students) do not bel;eve that the present instructional
packages, or systems, represent the ultimate in individually-paced, perfcrmance=
céntered learning resources. We are satisfied that the objectives for the packages
are appropriate. The packages in the hands of- SDPhlSthat%d Clinical Professors,
and with students setting their own alternatlve learning stratecles, seem to result
in appropriate teaching behavior. We have plans, hcwéver! for extensive revision
cfAthese learning materials. Tt Lol

One approach to developing new instruétiénal packages for the Clinical
Program has been a performance contract using funds from the State TITT préject.

* The Seattle Schools, with the cooperation of WWSC staff, contracted with graduate
studen;s at WWSC to pfepare instructional systems méetiné:ebjectives of the ComField
model as adapted in SEEC. Each gradgafé atudént prepared three systems and is now
'fieid;testing the systems with the students at the clinical center in SEEC. For
each set of three systems which have been iielﬁ—tested and revised fhe TIT project
will pay $500.00. Also, the project has a ?erformance;ccgﬁract with a consultant

frcm WWSC for 5$500.00 to see that the perfcrmance contracts with the graduate

students are completed according to spacifications by June 15, 1971.

The ComFleld Modal

VIhe conce p ual framework for the ComFleld mcdel ‘includes spec1f1cat;cna
:fcr profé551onal studles in (1) faundatlans, (2) laboratcry and (3) practicum.

The foundations zomponeﬂﬁ was to include the mastery of Lﬂauledge essential to the
performance of the'teaching act , knowledge for 1ntﬂrpersonu1 skllls, knowledge and
'ccmmltment to a preferred teachlng style. " The lagoraturv phasa is 1ntended a

- means far demonstrat;ans of teaching campetency unde* contralled cnnd;tlons.‘ The

'l_,practicum prcvzdes for the demcnstrat on gf achlng competen;y under practlcal



‘learning conditioms. (See Figure 8 from the ComField model which is attached.)

1. Iherlnsarvice Program for Supervising Teachers: Educ. 496, "Practicum
in Using Diagnosis and Prescription in Learning," 2-3 credits, may be repeated for a
maximum of 9 credits. We found that an 35$eﬁtial condition for field-centered
programs for teaeher‘&amdida;a; was systematic stady on the part of the experienced
teachers who would become the coagerating school personnel. The experienced teachers
who are selected and volunteer for the program take this course before working with
WWSC students. The first quarter of the course is designed so that the experienced
teachers work thtoﬁgh the learning systems, or ﬁackagés, which the WWSC.Studénts
_will complete. Subsequeﬁt quarters of inservice study are intended to iﬁprcve the

supervising teacher's skill in evaluating student performance.

2. Entry Pragram: Educ. 390, '"Professicnal Practicum and Seminar,"

3 credits. Students observe pupils in schools and in neighborhood, read and meet in
seminars for the general purpose of making career decisions and justifying these

decisions in terms of their own study and.selfﬂanalysié; This is usually done

as full-time study on site, in September, before WWSC classes begin.

3. The fuﬁndations component 1s now- largely atséquence of standard

_Gallege.géufséSfoffered on the WWSC campus. All_studegts study social faundétions

in Educ. 310 and human develcpﬁéﬁ; in Psycﬁ; 352. Elementary teacher candidéées

cqmpleté 36 hqurs'additianal in subject ;reaslassumed necessary for the teacher of
”é sélf—cﬁntainéd'classrooﬁ. Aﬁ exception to this program for all WWSC students is
Jthat‘élémentaryAstﬁdentsriﬁ ihé SEEGVGlinical Center will take Educ. 421, "Instruc-
"tiqn in Ehé:Eiémgn;ary Schaél" ﬁér 5 of these 3§;¢re§its, This offering will cousist
:iﬁflé'&iééﬁoéishéfvtﬁe fﬁtﬁfé"taachetfs'ﬁéédé’iﬁ elementary content areas, together

 with individualized study’ of épprb?riété”éprficulhm materials. This study will be




Not a part of the SEEC program at present, but a part of the clinical
: pragreme at Auburn end at Everett Schoele is a laboratory course in the language
arts, Educ. 4932 f wh;ch w111 replace 12 hcure of those requ;*ed for the elementary

teacher at WWSC. This program is a combination of practical work in the e;eeeteom

and seminars with college personnel.

4. The Laboratory component: Educ. 491-492, '""Laboratory in Instructional
Preparation" and "Labcratcry in Interaction and Eveluetlen,‘ a total of 12 credits.
" Students complete the individualized teaching—learning‘packegee which involves
demonstration both of knowledge and of the ability ta-epply the knowledge in class-
room situations. Students move into the Practicum whenever they satisfactorily

complete the teaching-learning packages. (See attached Objectives.)

5. The Practicum: Educ. 494. 16 credits, Students become Interns, and
may be certified. Comperency is judged by observ ing the student in practical
teaching-learning situations. Criteria are based upon the objectives for the

Laboratory component. (See attached criteria.)

MANAGEMENT SYSTEM FOR THF CLINTCAL PROGRAM AT SEEC

The faculty for the Clinical Program at SEEC consists of two Clinical
=Pfcfeeeets, epprcximetely 35 supervising teachers and a Resident Center Director
who also administers the field prdgreme for WWSC in the Seettle area. The clinicel
faculty will serve 50 or more WWSC students each quarter, beg;nning with the winter
of 1972. (There are currently about 20 studeats in the Center, and there will be
,jaﬁproﬁimetely 36 next fall.) | |

At presept the Seattle Schools are compensated ferjthe time of the super-

vising teachere in the f0110w1ng manner:

. a@. Each Supervlelng teacher is paid an hanararlun of §150 00 per vear;
o i .- )

!
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credit at WWSC—--Educ. 496, This course may be repeated for a total of 9 hours.

WWSC Educatlen Department pays for the eosts cf this course, and the clinical

steff prev;des the instruction.

¢. During the first quarter of theVWWSC student's clinical program at
SEEC,.he or she performs part=time as a paraprofessional; during the second quarter
he or she performs as au Intern, a certified member of the Seattle staff. These
services are performed without cest to the Sehpql.

The total cost of the program is about fifty percent lower than the
per-quarter cost of student teaching in the standard program at WWSC. Each Clinical
Professor works with about 25 full-time students and abeut 18 experienced teachers.

The Professional Development Council hopefully will evaluate the goals of

the program. The clinical faculty coanstantly evaluate the extent to which students

achieve the objectives of specific program elements.

LONG-TERM GOALS OF THE CLINTGAT. PROGRAM

A variation on the SEEC model which we think has great promise is a plan
for a Clinical Teaching Center with the Everett School system. An abstract of that

proposal is attached. This will extend the field-centered, portion of the four-year

e NSt Bt e o b S

péegrem to a fﬁlﬁ vear. The role of the Clinical Professcr will be significantly
different. o , | o R

The faculty at WWSC hope té':eﬁiee‘all the existing teaching-learning
paekages for the Laboratory and te develap new ones for the language-arts fleld
program and far the lnserv1ee prcgtam. This will, no deubt ‘be a continuing activity,
but the ueed for meroved materlele is urgeﬁt._’ |

WWEC was autherlzed by the 1969 Leglelature to grant a Ph.D. in Educnation.
 Funds have not been epprcprlated for thle degrce bj the Legleleture which is now in

'quesslan. If and when Lhe Ph D. ln Educatlon 15 funded WWSC w;ll prepare Clinieal

P . : ‘ , i
zProfesserz werklﬁg W1th elementary teeehets aﬂd spec1a;1;1nﬁ in the language—arte ﬁree.; e

“KfA mfior ecmenEﬁt ef the Ph Dyrln Edueetien vﬂll be. 1nLernsh1pe in the Cllnleal CLntr”§
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Specifications for the DCVC1QpﬂLﬂt of
Instructional Conpetenc1es

: Herbert’Hiter

 ConFicld is designed to produce instructional managers who
elicit appropriate changes in the behavior of their pupils. In
other words they are expert in bringing about changes in behavior.
Further, they posscss the ability to make decisions, based on
thorough knowledge, as to the appropriateness of thc specific \
changes they attempt to bring about in learners. ‘

The education of instructional ranzgers is in four stages.
(See Figure & in Overview, p. 33) In simple terms, this model
training program describes as its final product the effective,
comnitted sclf-adapting professional. )

Stage One

In arriving at this product, ComField first of all designs the ;
prercquisites vhich the candidate for admission to the prograw needs :
in order to succeed. These prerequisites constitute entry behavior. .
They are the knowledge and skills a student neads to be assured of _ :
success in the first instructional systems in the profeuui nal E
programn. i

Stage Tvo

These Foundation Systess provide the future instructional
manager with repertoires of those knowledges and skills which are
- needed for judging the appropriateness of learning activitics.
These first Foundation Systems enable the student to recall and
use knowledge about the relevant content fields of elenentary
teaching, about @ universe of learning outcoues about the traits
and characteristics of the learners they will genfrcnti o
WlEh success in these Foundation S yeter , the student enters =z
unlque laboratory in which the student desounstrates compstence in L
‘21l the significant elements of the teaching act. ComField pro- v
vides lnSEﬁU;Llonml fvstenz g0 thaL the stulent may acquire know-
ledge about- these clements of tea reliing, together with practice iﬂ 1
’FCTEDIN;HO LLg“c clc”anks un;crAl aboratory conditions. '

e e Gk LR S N D b b b
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.Stage Four

The final stage is practice. Here the beginning instructional :
manager strives for growth in each of the conpetencies which were i

acquired in the laboratory. These elewents of teaching are now
‘melded Into a continuous pattern of teaching behavior. In effect

“the instructional manager practices a synthesis of what was learned :
in the laboratory. In the Practicum the instructional manager 2

more responsibility and more complex assignments, he demonstrates
his increasing capebility to synthesize the behavior he has learncd.
Ihis synthesis takes the form of the a2bility to perform plus the
ability to explain the relationships of his particular teaching

acts to the theory of eliciting appropriate changes in behavior,

Graduation from Confield » ' ;

Ultimately the instructional managers demonstrate not only ;

technical competence, but a commitment to continuing self-education. .

. . Graduation from the CowField model is marked by a continuing i
' certificate which identifies the adaptive decision maker, as possecss- i

ing both technical competence and a broad base for making instruc- 2

tional choices. ' : p

3
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THE PERFORMANCE OBJECTIVES FOR THE WWSC CLINICAL PROGRAM IN TEACHER EDUCATION

Laboratory Part of Clinical Program

Study Pupils

‘Describe in own words behaviors of pupll populations by age or othexr categaries
which are reasonable expectations for the population as a whole.

Dbservé and describe evidence of varied secial behawvior patterns of

Observe and describe evidence of varied physical b@&avior patterns of
selected pupilsa.

Obgerve and describe evidence of varied intellectual behavior patterns
of selected pupils. .

: Define Objectives
Specify the evidence that pupils havé learned, in terms of changes in what
-pupils are able to do. Specify outcomes of pupil learning which are consistent
with soxze authoritative descriptian of a cantent field.
. Specify evidence of simple cognitive bghavicr,changé,
Specify evidence of cbmpléx cognitive behavior chaﬁge.
Specify evidence of affective behavior change—valuing. . —_—
ééecify!evideﬁce of.psjéhemotb:!béhévip:"ghéngaé,

- Specify evidence of divergent thinking which is appropriate to some
| content framework. . . . . ... L

Adapt Dbjectives far Individuaerupils




Plan Learning Activities

Write plans which specify appropriate practice by pupila of behaviors which are
stated in the objectives.

State in own words characteristics of inquiry teaching strategies.

" Write specifications for appropriate practice EyApupils under simulated
conditions, and for realistic or practical conditions.

Select lLearning Resources
Select learning materials which cue correct résponses by pupils.

~State In own words characteristics of various learning materials, e.g.,
print, in the form of reading material designed for particular pupil
pnpulatigns' film, recorded sound, programed learning sequences, displays, etc.

Correctly demonstrate operation of imstructional devices--projectors, tape .
~ recorders, spirit duplicator, etc.

Evaluate learning materials with respect to criteria for a specific
learning task.

Produce learning materials to meet specific requirements of pupils in a
- particular setting, e.g., displays, transparencles, stories, printed
instructions, programed learning materials, games, etc.

Apply selected lea:ning materiale so that they cue correct practice by
pupils of specified behaviors described in objectives.

tnlEubin ko By B st e e TR B it b TR e Ben L iies o w e ae adiie e nr

" Interact With Pupils To ImplemEﬂt Pléns ‘

jElicit appropriate changes in pupils. Elieic frequent overt responses from v
pupils. Reinforce punil :espgnses apprapriately. .

Elicit respnnses f:om pgpils which strangly suggest a favorable set towards 4
a 1earning task. _; : , . .

Pfovide a setting for pupils to express their percepticn of the results
‘efa specific learning taski

:Elicit respcnses from pupils which clarify or re—state their perceptians
.of a specifie 1earning task. : : - :

Elicit evidence af simpla goaﬁitive behavier changes in pupils.

'.f;Elicit evidenze af c mpler‘ecgnitive behaﬁior changes in pupils.

”;Elici; evi af

ps .hcmctcr behavior changes in pupils.




Evaluate effectiveness of own verbal teaching strategles (analysis of
interaction), propoge revised strategies, re—-teach.

Evaluate questioning by teacher and pupils.
Evaluate responses by teacher and pupils.
Evaluate "teacher talk."

Evaluate "pupil talk."

. Evaluate Pupil Performance

Write questionms, problems, etc., which censtitute a representative sample of
the behavior described in tb~ objective(s).

Construct tests which pupils may use to test their own knawlfdee, their
progress towards a performance objective. :

Devise application tests of pupils' ability to perform the objective.

'Have pupils respond to evaluative instruments, eempefe pupil performances to
behavior specified in objectives. : :

Revise instruments.

Confer with pupil(s) and gain acceptance of appropriate next step by pupil—— -
e.g., re-cycle, select next task, etc. '

Revise own teeehing_plee (strategy) in order to increase 1ikelihood of more
correct responses, more learning, on part of pupils.

Practicum Part efrﬂliniﬁal;E;pgtam
Demonstrate these cbjeetivee while directing the leerning of pupils in real
; elassrooms : ..

Juetify abjeetivee as euneietent with some authoritative deseriptian(e) of the

epprepriete content fielda
Ina aeries of leerniﬁg eequences, epecify abjectives whieh describe apprapriate

:simple cagnitive beheviors

eeomplex eognitive beheviars (end/or peyehometor behevinre)

: 5?affeetivef(veluing) behaviors :?5“




Hndify objectives in terms of individual pupil s repertoires of relevant
behav;ar. ,

S:ace, design or write plans which provide for

appropriate practice of the specified behavior in the objectives

-

cues designed to elirit correct pupll responses-—implement appropriate
practice through instructional materials, informatign/instruction by

perSﬁns, etc.

alternative strategles (varied amounts and kinds of 'appropriate practice
and cues) for learners with different degrees of readiness

. instruments and procedures for teacher-evaluation of pupil achievenment
=~ - and pupil self-evaluation

'self-evaluation by teacher.

In 1light of the plan, and considering the nature of the objective, Interact
with pupils in such a way that pupils demonstrate the specifiecl behaviors =zt

. criterien levels. . 4 K

Elicit frequent resgonsea from all, or most, of pupils.

Reinforce responses a ,rc"riatel', i.e., in such a way that pupils tend
to repeat or follow-up correct respcnses and avoid ri seating incorrect

’ IESPG“SES .

e A o8

Elieit perceived purpose, i.e., elicit responses from pupils which can be
assumed to be evidence that pupils accept and hapefully value, undertaking
the task ar ser;es gf tasks.. . ) —_—

Provide enviranment which promates interchange amenig pupils and cthers
c@ncerning the- consequences cf unde:taming learning tasks.

Provide cppartunities thrcughcut task fnf pupils to express their
perceptions as the persanal ccnSFquences of the11 activities.

i s bR s R R

Induce . responses indicative of- favarable set towatd the task.

Eg—strueture stimuli (questigﬁs, prablems, arrangements of iﬂstzuctianal
materials, ete ) so° that pupils replica;e apprcpriate rtactice and/or make

: earrert responses,'

Provide pupils with kncwledﬁe af the car:ectness cf th“ir responses.




. Inform rpupii of decision as to nex: step~-recycle, review part of task, next
task. o ‘
Elicit acceptance of decision on part of pupil. '




v
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: e o X Assignment o N o
Mame - g

~

ngfiba of time ~ dates

-

Hot Demonatrated
Minimure Lewvel
Advanced Level

. Dbjectives s e s

l. are justified as consistent with authcrity
éﬁgﬂg;sglq of gt least two authorities

2. specify observable behavior, or prcaucts
) no range of teaching it med) _

3. describe a range of learning outcomes, f.e.--
a. complex as well as simple
four or more levels of cognitive dgmaln
b. affective as well as cognitive domains
fourth level of affective domain
¢. divergent as well as convergent mode
dlvercent mode is essential component

Strategles Are Designed . . .

4. to elicit per;eived purpose
ot o | as.extrinslie M B R

"Preparation

5. for appropriate practice
ynder maze,tban tyo kinds of conditions

6. to prov1de cues leading to correct: zesPQnses . i -
uere than two_kinds of cues (resourcesg) I . B -

" 7. for alternative. tasks : o : N }
7 ~ utdlizing mcre thanftwo ‘modes cf Ieafnlnﬁ - R S A '

8. to pravide igedback '
at least tw1ce durlng learnlng uﬂlt for all

Individualizes '; ..

 9i by pre—a552551ng pupil abilitles
; ' E eassess both competence and percelved purpose .

10.- by re=&esign1nﬁ stfaﬁegles after assessment
' irclude three seﬁs Ef ﬁldns fof dlfferent Duﬂlls -




Not Demonstrated
Ldvanced Level

Minimum Lewvel

13. BReinforces responses appropriately
successful in at least thrae modes of
reinforcem3§t

Interact
I

14. Re-structures strategy _
during 30 minutes, teacher uses three or niore
gtrategies of interaction, with the result that
additional pupils meet objectives ‘

Compare Pupil Responses with Objectives -

15. Provides feedback to pupils
several times, sevetal ways during unlt

16. Modifies own preparation as a result
(no range of teaching performance is specified)

QEvaluﬁtiom

~date _____ ... . Recommendation -

) Clinical Professor

JA FulToxt Provided by ERI




EVERETT SCHGOLS/WWSC CLINICAL TEACHING CENTER
. L o Herbert Hite
Ab - of P X o -
bstract o rospectus March 25, 1071
fhe_Educetion Department and the Everett School District are proposing a different
approach to both' the education of children and of future teachers. The idea is to
establish a clinical teasching center somewhat like a teaching hospital. Cliniecal
professors will take over an elementary school intact  a low-income area. The princi~
pal and some of the teachers in that school (or their equivalent among the school
distriect's faculty) will be offered sabbatical leaves. Leaves will be awar d to

teachers who will become WWSC graduate students wetﬁiﬁg on the proposed project.

WWSC clinical faculty with their students will meet with community, school district,
and professional association personnel to define signifieent goals for children, trans-
late these goals into learning objectives, and design teaching strategies so that
pupils will demonstrate progress towards these significant goals. The project's
ultimate aim is to produce independent and self=motiveted elementary school students

" who become increasingly responsible for thelr own learnins, and. activities as they

pregreee through their schooling.

We hypothesize that highly competent faculty with the human resources that are
present among motivated college students heve the power to bring about signifieent
changes in pupils te 8 degree seldom achieved with the usual teacher-pupil ratios in -
public schools. ' ‘ : - '

The teaching staff of the praject will be organized into teams consisting of —
(a) one cllnleal professor, (b) one graduate student--a certified Everett teacher,

(c) four Student teachers, end (d) twelve "1eboretory studente" Each team w1ll be-
respensible for 50 terﬁp pupils. There will be flve teams. ‘The project staff will

~ also include a prejeet directoreprincipal-end an elementary curricvlum specialist.

The clinical prefeesers w111 dlagnose and preecrlbe for 1nd1v1due1 puplls. The
WWSC students w111 carry out the pre5cr1ptlcns,' Leern;ng'strategles may be highly

. flexible end eeelly revised .as. need f in div1duel.pu§ile are~identified.

: Student teachere will earn. the ueuel 16 credlts for one quarter of study end work.
-vLeboretory etudente w1ll complete two querters of full‘tlmp study -and earn credits

tewe:de requirements for. elementery eertifieeticn.b They Wlll complete. eelf=peeed study

f_metetiels end demonstrate teaehing comp tency nder the dlrectlen of the, clinicel<.




